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1. Introduction

New technology and information systems, migration and the growing internationalisation of many economic sectors are some of the issues that nowadays put us into contact with people whose cultural background is different from our own. People at work need to be able to communicate in this ‘new world’ of diverse colleagues, clients and customers. Numerous people have to work in multicultural teams or engage in cross border negotiations or execute projects in foreign countries. Students therefore more and more need to develop competencies to operate in an intercultural context. This not only asks for education programs that respond to this need, but it is also necessary to formulate the components of this intercultural competence and develop assessment methods to measure it.

Wageningen University, which has a long history of hosting international students, offers an optional training course in intercultural communication skills to Dutch and international students. This is in line with the trend in Europe, where “many universities have begun to integrate mandatory courses on international and intercultural issues in their international programmes too, regardless of the disciplinary focus of the academic program” (Otten, 2003, p.18).

Although a number of instruments for assessing intercultural competence already exist, we felt a need for developing our own instrument. Existing instruments often are very expensive, require registration and are quite extensive, in the sense that they consist of more than 50 items. So it takes a lot of time from students to fill up. Moreover we wanted an instrument that would fit our specific target group and training course. This implies among others that the instrument should be culture neutral, because we work with a very diverse target group of students from Asia, Africa, Latin America, Arab countries and Europe. In this paper we describe our quest for a method to quickly assess the intercultural competence of master students at our university, in order to adjust our training course “Intercultural Communication Skills” to their entrance level. We also wanted to find out if it is possible to measure any change in their intercultural competence due to participating in the training course.

First the results are presented of a literature study on the concept of intercultural competence and the assessment methods that already have been developed. Following is a description of the design process and the preliminary results of the instrument we used in two groups at Wageningen University. Finally the findings are discussed as well as the remaining questions and issues.

2. Definitions of intercultural competence

Reading through the massive amount of articles and books that have been published on intercultural communication and intercultural competence one is confronted with the wide variety of definitions of the concepts. To start with, “intercultural competence” also sometimes is referred to as “intercultural communication competence” (Arasaratnam, 2005; Byram, 1997; Parmenter, 2003) or “global competence”, “cross-cultural competence” or “intercultural sensitivity” (Greenholz, 2005; ..), “intercultural effectiveness” (Stone, 2006) or “transnational competence” (Koehn, 2002). Various authors offer overviews of the elements that intercultural competence or effectiveness should contain (Stone, 2006, p. 343; Daerdorff, 2006, p. 249 and 250; Koehn, 2002, p. 110; Arasaratnem, 2005, p. 140). The number of elements range from 3 to 27, whereby the elements of flexibility, adaptability, empathy, respect and communication skills are most frequently mentioned.

Daerdorff (2006) tried to determine a definition and appropriate assessment methods of intercultural competence in her study, based on the opinions of a panel of 23 internationally known intercultural scholars and validated by 24 higher education administrators, representing a variety of institutions from across the United States. The most preferred definition, out of a choice of nine definitions derived from literature, was the definition of Byram (Byram, 1997, p.34): “Knowledge of others; knowledge of self; skills to interpret and relate; skills to discover and/or to interact; valuing others’ values, beliefs, and behaviours; and relativizing one’s self. Linguistic competence plays a key role” (Daerdorff, 2006, p.247).

One of the main conclusions of Daerdorff however is that, although she assumed that specific components of intercultural competence needed to be alienated for institutions in order to better be able to assess students’ intercultural competence, the findings run contrary to this assumption. Both administrators and intercultural scholars preferred more general conceptions of intercultural competence and the researcher concludes that “further research is needed to delve more deeply into the terminology used in the actual definition of intercultural competence” (Daerdorff, 2006, p.253). She constructed a pyramid model of intercultural competence in which the desired external outcome is described as: behaving and communicating effectively and appropriately to achieve one’s goals to some degree. And the components of the desired internal outcome are: adaptability, flexibility, ethnorelative view and empathy. The importance of attitude is emphasized by several authors, specifically the attitudes of openness, respect (valuing all cultures), and curiosity and discovery (tolerating ambiguity) are viewed as fundamental to intercultural competence.

In our work we prefer the definition as formulated by the INCA project: intercultural competence enables you to interact both effectively and in a way that is acceptable to others when you are working in a group whose members have different cultural backgrounds. (INCA, 2007). 

3. Assessment instruments

Daerdorff (2006) made an inventory of assessment methods used in 24 U.S. postsecondary institutions, representing a wide variety of institutions, from community colleges to large research universities. Top assessment methods currently being used include student interviews, followed by student papers and presentations, student portfolios, observations of students by others/host culture, professor evaluations (in courses) and pre-tests and post-tests   (Daerdorff, 2006,p. 248). In our training course we use student presentations and students' reflective journals as assessment. In the reflective journals they have to describe their personal intercultural experiences as critical incidents and in their analysis they describe their feelings and opinions, but also have to apply the frameworks to analyse cultures which are offered during the course. Next to these methods we were interested in a more objective, standardized instrument to measure the students’ intercultural competence and the progress they made.

Focussing on  pre-test and post-test instruments, we found several widely used and well known questionnaires in the literature and we present an short overview below.

· Intercultural Development Inventory (IDI), developed by Dr. Mitchell Hammer and Dr. Milton Bennett. (ICI , 2007) This assessment instrument is a psychometrically normed and validated 50-item questionnaire based on M. Bennett’s Developmental Model of Intercultural Sensitivity (1993).  The IDI measures cognitive structure rather than attitudes. It has several scales measuring worldviews that vary from more ethnocentric to more ethnorelative. According to Bennett’s model more ethnorelative worldviews have more potential to generate the attitudes, knowledge and behaviour that constitute intercultural competence.

· The Intercultural Readiness Check (IRC) is a 60-item questionnaire assessing four key aspects of intercultural competence: intercultural sensitivity, intercultural communication, building commitment and preference for certainty (IBI, 2007).The IRC has scales for intercultural sensitivity, intercultural communication, intercultural relationship building, conflict management, leadership and tolerance for ambiguity. The instrument has been developed and tested over a period of more than three years. (Van der Zee and Brinkmann, 2004)

· The Multicultural Personality Questionnaire (MPQ) is a personality questionnaire that measures multicultural effectiveness, with scales on cultural empathy, open-mindedness, social initiative, emotional stability and flexibility (Van Oudenhoven and Van der Zee, 2002). 

· The Cross-Cultural Adaptability Inventory (CCAI) is a “training instrument designed to provide information to an individual about his or her potential for cross-cultural effectiveness” (Kelley & Meyers, 1995, p.1 in Williams, 2005, p. 360). The CCAI covers four dimensions: emotional resilience, flexibility and openness, perceptual acuity and personal autonomy and as the name of the instrument indicates it measures the degree of cross-cultural adaptability. (Williams, 2005).

· The Intercultural Sensitivity Index (ISI) was “designed by Olson and Kroeger (2001) to measure the global competencies and intercultural sensitivity of individuals and their relationship on individuals’ effectiveness and experience abroad” (Williams, 2005, p.361). The components of this instrument are substantial knowledge, perceptual understanding and intercultural communication. 

· The INCA project has the Intercultural Profile, which is a questionnaire containing 21 statements on intercultural situations. It measures tolerance for ambiguity, behavioural flexibility, communicative awareness, knowledge discovery, respect for otherness and empathy. (INCA, 2007).

4. The context: training course Intercultural Communication Skills 

We offer an optional training course for Dutch and international students of a wide variety of nationalities, although students from Eastern European countries and Asia are relatively predominant. Each course has 15 to 25 students per group, the course is offered 4 times a year for students in Environmental Sciences as part of the Academic Master Cluster. This is a series of short courses in which academic skills are trained.

The training course Intercultural Communication Skills consists of three sessions of 3,5 hours  each and individual and group (home) assignments.

	
	First session

  
	Second session
	Third session

	Focus
	creating cultural self-awareness and becoming aware of the frame of references of others and the role in intercultural communication
	influence of culture on teaching, learning and classroom behaviour and building relationships with others; experiencing culture shock
	emotional reactions and coping strategies in response to intercultural stress; becoming aware of cultural defined values and norms



	Theoretical concepts
	culture, onion model, dimensions of Hofstede, frameworks Trompenaars, Hall, Huijser, culture shock


	dimensions of Hofstede in relation to teaching and learning; frame of reference, intercultural competence


	coping strategies; symbols, heroes, rituals and values and norms

	Methods
	icebreaker assignments, interactive lecture
	assignment and plenary presentation; simulation game Thirdia (Oomkes, 1992)
	simulation game Barnga (Thiagarajan & Steinwachs, 1990); poster presentation of group assignment Exploring Cultures


Figure 1. overview of training course Intercultural Communication Skills
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Student presenting cultures of Peru and Pakistan 

5. Developing the assessment instrument: the process

5.1 Introduction

The work of Michael Byram and others on developing a framework for intercultural competence, analogous to the Common European Framework of Reference for Languages (CEF) was inspiring us to two years ago to work with a group of Belgian and Dutch intercultural trainers on formulating the key elements of intercultural competence of students at our respective universities and colleges (Byram, 2003; Catteeuw & Coutuer, 2005). The search for an intake assessment of these students went hand in hand with this process. One aim of this intake assessment was to make students aware of their attitudes and knowledge regarding intercultural communication and another aim was to use the results of the assessment for adapting our educational activities to the students’ needs. We therefore were interested in an objective, standardized instrument.

5.2 First version 

The first version of the assessment was developed by a student as a practical assignment and consisted of three sections: 

· a general part (My intercultural background) with questions about age, nationality, religion, travel and work experiences in foreign countries, social contacts and problems encountered when coming to the Netherlands.

· a questionnaire of 47 statements (My intercultural competence) to which they can answer on a 5 item scale, ranging from never to always

· 9 cases of intercultural situations (Confrontation with reality) with 3 optional answers. 

The statements were based on the INCA questionnaire for intercultural profile (INCA, 2007) and other relevant literature. The cases were based on examples from Warman (2005) and on cases described by previous students of the training course in their reflective journals. 

The statements in the questionnaire were grouped according to four dimensions: 

· self-monitoring, adaptability and flexibility 

· valuing people from different cultures 

· building relationships with others

· managing stress, listening, observation skills.

The dimensions were inspired by the six INCA dimensions, but we re-grouped and reduced the number and formulated dimensions that correspond to the training activities in our course.
The students filled up the assessment form via e-mail, a week before starting the training course. After completing the course they received the second and third section again and fill these up again. Both times it is stressed that the answers to the assessment will in no way influence the mark they receive for the course; that it only serves the scientific research.

5.3 Revision of first version

We scrutinized and reviewed the first version, after a first try-out in 2006, because we found the number of items too large and we were not satisfied with how the dimensions fitted to the content of the training course. Three raters independently reviewed all items. They were checked on (1) ethnocentrism; (2) language; and (3) social desirability. Items that were classified as being one of these three things, were discussed and either deleted or reworded. The following section will explain what was meant by ethnocentrism, language and social desirability. 

Ethnocentricity

The statement “I get confused when there are no reliable transport timetables in a country where I spend my holiday” is based on the assumption that you travel to another country or place for holidays, but in some countries the days-off are spent to travel to the home town to visit relatives. The concept of “holiday” is very much culture-bound. 

The statement “When other people behave in a way that I don’t understand, I ask them why they are doing this”, assumes that direct asking is a good way to handle this situation. In the Netherlands this directness is appreciated, in other countries it might not be appreciated. We therefore changed the statement in: “When other people behave in a way that I don’t understand, I try to find out why they are doing this”. 

The statement “When a stranger from abroad behaves in a way that annoys me, I will tell him/her” has been left out for the same reason.

The statement “when colleagues from other cultures in my work group come to work later and/or take longer breaks, I adopt their work habits” also has been skipped, because this is based on a negative view of people from other cultures (they always come late) and one can wonder what is supposed to be the correct answer, when measuring intercultural competence.

Ethnocentricity with regard to assessing intercultural competence is linked to the different values and norms that the assessor and the assessees might have, but also to different meanings of the concept used in the instruments or methods. The concept of culture can have different meanings, but also the concept of self. Parmenter (2003) elaborates on this issue and states: “All communication is premised on assumptions of how people see themselves and others, and the relationship between self and others. Although these assumptions are to some extent shared in East Asia and Europe, the following East Asian concepts may not be immediately familiar to Europeans: no-self and fluid identities, relational identities and group identities.” (Parmenter, 2003, p.124). She gives the example of three types of Japanese self: interactional, inner and boundless and also refers to the Confucian tradition where “identities are recognised in terms of relationships. Furthermore, as four of the five Confucian basic human relationships are hierarchical, participants within relationships usually have a duty towards the other as superior or inferior.” (Parmenter, 2003, p. 127). This is not in line with our western equalitarian values that might be expressed in the intercultural competence assessments.  

The cases about intercultural encounters in different countries may be even more sensitive to ethnocentrism. They measure mainly the knowledge about the particular country, but how these national habits or values are perceived can be very much dependent on the nationality or cultural background of the respondent. We came across one characteristic example of this, when processing the data of the cases. A student from Czech Republic had added an extra answering option to the case about Russia: “Russians are weird”. Relations between neighbouring countries can be sensitive. This often is expressed in jokes, expressing false stereotypes of the neighbouring population. 

Language 

In processing the data we discovered that language problems might play a role in filling up this assessment form. We know that some of the Asian students do not master the English language very well and are confronted with that during class and when they hand in their written final assignment. When a Chinese student then fills in “never” for 5 subsequent statements, which does not seem logical, you start wondering how much he understands of the meaning of the statements. This is in line with one of the conclusions of Daerdorff’s research that the role and importance of language in intercultural competence is still a controversial item (Daerdorff, 2006, p. 259).

Other more specific research seems to prove that indeed the role of language, together with cultural bias is a factor that can play an important role in interpreting the results of intercultural competence assessments. Greenholz (2005) researched the validity of the IDI and concluded that there are strong doubts about the cross-cultural transferability of version one of the IDI and that there are “some questions about the DMIS as a model for understanding worldviews with respect to difference, in cultures other than US American” (Greenholz, 2005. p. 88). For example the translation of a statement including “being a member of one’s own culture as juxtaposed with people from other cultures” from English to Japanese, caused confusion. As one translator put it, “I don’t think Japanese people distinguish people by culture, but by country or nationality” (Greenholz, 2005, p.87). Asaratnam et al. (2005) in their research tried to generate a culture general definition and description of intercultural communication competence (ICC), using semantic network analysis, thus focussing on which words the 37 participants from 15 different countries used in their answers. They as well emphasize the important role of language and the linkage between language and culture: “Finally, this study relies heavily on participants’ competence in communicating in English. Even if non-native English speakers are fluent in English as a second language and are able to articulate their ideas of ICC well, a similar study conducted in a different language, in a different culture (….) produce different results because of the differences in how ideas are articulated in a particular language and the cultural context in which ICC is observed” (Arasaratnam et al., 2005, p.161).

Social desirability

Social desirability is hard to handle, we took out some statements that might have a bigger chance than others to give positive answers, like “ I can put into perspective all the values, norms and traditions of my own culture” and “I understand when people behave differently than I do”.  As Hammer et al (2003) remarked: ‘tests of intercultural competence are often casually criticized as being “transparent”’ (Hammer, 2003, p. 439) and this questionnaire might “suffer” from the same feature. 

We also discovered that one Ghanese student filled in “yes” and “no” while a cross or bullet is expected. This means we will have to be more precise in the instructions.

5.4 Second version

The second version of the assessment questionnaire consisted of 27 statements and 8 cases. We deleted 20 statements from the first version. All three reviewers classified the remaining items again in the pre-defined dimensions of intercultural competence. While doing this, we discovered that for many statements it was hard to determine which dimension they exactly measured. For example the statement “While talking to people from other countries, I pay attention to their personal space”, can be an indicator of flexibility or adaptability. Because a positive answer means that you probably adapt the distance between you and the other to what seems to be comfortable to the other. But it is also an indicator of observation skills, because, while talking, you observe non-verbal clues to what can be a comfortable personal space. The skills and attitudes relating to the dimensions highly correspond. For the dimension Building relationships with others, an open, welcoming attitude is required, but also flexibility and adaptability. 

In the end, we decided to split up the dimension “Self-monitoring, adaptability and flexibility” in “Self-monitoring and self awareness” and “Managing stress: adaptability and flexibility”. The other three dimensions are: “Valuing people from different cultures” and “Building relationships with others” and “Listening and observation skills”. However, the exercise of critically reviewing and discussing the statements of the questionnaire again with three reviewers made us wonder whether it is possible to divide intercultural competence into several dimensions. Or whether all the components of intercultural competence are so interrelated that the construct of intercultural competence is actually one-dimensional. However, this study will explore whether the developed questionnaire is able to measure different dimensions of intercultural competence or whether it seems to be an one-dimensional construct. 

The assessment form (see Annex 1) has been filled up by two groups and the total number of respondents for the intake assessment is 34 and 25 students also filled up the post assessment. 

6. Analysis

The data were analyzed using SPSS. To examine the reliability of our assessment and to test the multi- or one-dimensionality of the intercultural competence construct, internal consistencies were calculated for the questionnaire as a whole and the five separate dimensional subscales, using Cronbach’s alpha. Cronbach's alpha measures how well a set of items (or variables) measures a single one-dimensional latent construct. Cronbach's alpha is not a statistical test - it is a coefficient of reliability (or consistency). As the average inter-item correlation increases, Cronbach's alpha increases as well. This makes sense intuitively - if the inter-item correlations are high, then there is evidence that the items are measuring the same underlying construct. This is really what is meant when someone says they have "high" or "good" reliability.  They are referring to how well their items measure a single one-dimensional latent construct. When Cronbach’s alpha exceeds .6, the scale is perceived to have satisfactory consistency. 

To find out whether our intercultural competence training positively influenced students’ intercultural competence, two analyses were conducted. First, student scores on the reliable (sub)scales of pre-test and the post-test were compared using paired t-tests. Second, student answers on the cases were analysed. The intercultural competence training would be effective if more students were able to answer the cases correctly after having followed the training. 

7. Results so far 

The total scale was reliable, in the pre test as well as the post test (α is 0.87 in pre test and 0.86 in post test). The statements for Building relationships with others (10 items) appeared to be the most consistent (α = .84 on the pre-test; α = .82 on the post-test), and the scale for Listening and observation skills (4 items) also reached the reliability level (α = .62 on the pre-test; α = .60 on the post-test). The dimensions ‘Self-monitoring and self awareness’ (2 items), ‘Managing stress: adaptability and flexibility’ (8 items) and ‘valuing people of different cultures’ (4 items) were not consistent (α < .6), meaning that these scales were not adequate to reliably measure the constructs that they intended to measure. 

Student scores on the reliable scales showed that on the total scale as well as on the subscales ‘building relationships’ and ‘listening and observation skills’ the post-test scores were higher than the pre-test scales (see Table 1). However, only the difference on the subscale “building relationships” reached the significance level (t(23) = 1.82, p = .04). These data allow for the preliminary conclusion that the training course has a positive effect on the intercultural competence of the students, at least on their competence in building relationships with others. 

Table 1. scores on reliable scales of students who handed in both the pre-test and the post-test (N = 24)

	
	Pre-test

(M / SD)
	Post-test

(M / SD) 


	t-score
	Significance 

	Scores on total scale 
	3.73 (.35)
	3.82 (.41)
	1.37
	.09

	Scores on the subscale “building relationships”
	3.62 (.55)
	3.78 (.56)
	1.82
	.04*

	Scores on the subscale “listening and observation skills”
	3.58 (.54)
	3.72 (.54)
	1.36
	.0


* p < .05 (one-tailed)
The cases mainly measured knowledge of country or region linked cultures and cultural habits and partly the degree in which students could identity themselves with the situations described. Table 2. shows the scores on the cases in both the pre- and the post-test. 

Table 2. Scores on the cases in the pre-test and the post-test

	
	Pre-test
	% correct on pre-test


	Post-test scores
	% correct on post-test

	Case 1
	22, 1, 2*
	88
	25, 0, 0*
	100

	Case 2
	15, 9, 3
	60
	19, 6, 0
	76

	Case 3
	18, 5, 2
	72
	24, 1, 0
	96

	Case 4
	8, 13, 4
	32
	14, 11, 0
	56

	Case 5
	17, 6, 2
	68
	22, 3, 0
	88

	Case 6
	17, 5, 3
	68
	20, 5, 0
	80

	Case 7
	20, 3, 2
	80
	18, 7, 0
	72

	Case 8
	18, 5, 2
	72
	19, 6, 0
	76


* these three scores indicate: number of correct answers, number of wrong answers, number of non-respondents respectively.

The results showed that more students answered all cases correctly in the post-test, except for case 7 which gets more incorrect answers in the post-test. Case 4 seemed to be the most problematic case: only 32% of the students answered this case correctly in pre-test and 56% in the post-test. In addition, in the pre-test even more students answered this case incorrectly than correctly. This is a case about interviewing a man from Afghanistan by a group of students. Two of the students are female and the Afghani man only makes eye-contact with the men and not with the women. Another finding shown in table 3 is that in the pre-test all cases showed 2 to 4 missing answers, meaning that 2 to 4 students did not answer the questions. In the post-test, all students answered all eight cases (i.e., there were no non-respondents). This might indicate that while students in the pre-test did not know what to answer and therefore chose not to answer, they had an opinion after having done the training. 

The student scores on the cases corroborate the preliminary conclusion that the training had a positive effect on the intercultural competence, or at least on the intercultural awareness, of the students. 

8. Conclusions

Only preliminary conclusions are possible based on the found results of this pilot study, because of the small sample size. However, the findings suggest that it is possible to train the intercultural competence of students, or at least to make them more aware of intercultural issues. This conclusion is based on the findings that student scores on the reliable scales of the questionnaire increased after the training, that more students were able to select the correct answer in the cases and all students had a (correct) opinion concerning the issues raised in the cases, while in the pre-test several students refrained from answering the cases. In conclusion, it seems that the questionnaire used in this study was able to give us important information concerning the effectiveness of our intercultural competence training. 

The reliability analyses were inconclusive about the one-dimensionality or multi-dimensionality of the intercultural competence construct. The scale ‘building relationships with other’ (10 items) was almost as reliable as the whole scale (27 items). This might imply that the subscale ‘building relationships’ says it all (i.e., this is what intercultural competence is all about) and that the other dimensions do not add to the intercultural competence of students. If this were true, then this would support the idea of one-dimensionality of the intercultural competence construct. However, it is more likely that this means that either it is very difficult (if not impossible) to assess different dimensions of intercultural competence using a closed-questionnaire or that our questionnaire was not yet adequate enough to assess different aspects of intercultural competence. This remains to be studied in follow-ups of this pilot study. 

9. Remaining questions and issues

Many questions and issues are still to be explored. This paper mainly describes our process of developing a suitable instrument for the Intercultural Communication Skills training course at our university, so in our specific context. The number of respondents (25) so far is too small to generate valid conclusions.

We agree with Van der Zee and Brinkmann that “the issue of social desirability may also be further examined, considering the relatively high scale means.”(Van der Zee & Brinkmann, 2004, p. 289). 

Some other questions that still remain are: does it make a difference whether the course is compulsory or optional? Compulsory students who fill up the questionnaire might take it not very serious.

With regard to the more technical aspects of the questionnaire: What would be the difference if we reduce the answering option to 4 instead of 5? Respondents cannot choose the easy middle category of “sometimes”. Would it be wise to add an extra answering option for the case-studies: “I don’t know”?

A more general question that remains is: could the self-assessment questionnaire be an informative element of a multiple methods assessment of intercultural competence? And how can you make the assessment more than only the self-assessment of the students. Many researchers stress the importance of multiple assessment methods in measuring competencies  also intercultural competence, and also the need to measure the development throughout time (Segers, Dochy, Cascallar, 2003; Streatmans et al, 2004), One important aspect of assessing competencies is involvement of fellow students, study advisors, tutors, or to use 360 degree assessments. One of the issues we come across in our educational practice is the reluctant attitude of for example Asian students towards giving direct feedback. If you ask students to assess their fellow-students, this cultural aspect will play an important role.

Another possibility to broaden the assessment of intercultural competence is to let students build up a portfolio. Portfolios allow for including multiple assessments, involving multiple assessors (e.g. self, peer, teacher, etc). This might be more a fruitful approach for gaining insight into the multiple dimensions of a students’ intercultural competence compared to using only a self-assessment questionnaire with multiple subscales. In addition, a portfolio can give insight in the development of a student. However, using portfolios requires not only mainstreaming in the curriculum of the university courses, but portfolios have their own dynamics and problems with regard to assessment (Jacobson et al., 1999). 

As a final remark we would like to quote Arasaratnam et al. when she concluded:”the dynamic and heterogeneous nature of intercultural communication should not dissuade researchers from looking for the much needed comprehensive understanding of intercultural communication competence (ICC). A well-designed, well-tested, culture-general instrument of ICC will be invaluable to intercultural trainers and practitioners in the academic as well as corporate world”. (Arasaratnem et al, 2005, p. 161).
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ANNEX 1

Questionnaire Intercultural Competence
Module: Intercultural Communication Skills
Introduction

Multiculturalism has become a very important topic in business these days. New technology and information systems, changes in the world’s population and a shift in the world’s economic area are issues that nowadays put us into quick contact with people whose cultural background is different from our own. People at work generally need to be able to communicate in this ‘new world’ of diverse colleagues, clients and customers of international operations. This is why it is so important to develop the skills necessary to interact with a highly diverse range of people. 

The Intercultural Communication Skills module will offer students of this international university the opportunity to articulate their own culture-embedded perspectives in a safe and open environment and to become sensitive to the differences which are a consequence of various cultural backgrounds. This will help students to recognise and deal with cultural conflicts that may arise, and to gain insight into the relativity of their own perspective. The module will contribute to a better learning environment and will equip students with competencies for better professional functioning in an international context.

This questionnaire is used as a starting point of the module. Please fill in the form before you start with the module and again at the end of the module. This will help in making you aware of your intercultural competence and the skills you developed during the module ‘Intercultural Communication Skills’. It will also give you an idea about competencies you still need to work on. 

Before you start answering the questions we would like you to read the questions very carefully and answer as honestly as possible; you won’t be judged on this questionnaire. 

You can return the filled out questionnaire by e-mail to: dine.brinkman@wur.nl. Please hand in before the first session on 9 May 2007.

Questionnaire Intercultural Competence
Module: Intercultural Communication Skills
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Section one: My intercultural background 

Age 

Gender


My cultural background 

For example: Japanese


Are you religious?
If yes; what is your religion?


Have you been raised according to that religion?

If not: at what age did you turn to that religion?


Travel to other countries (short term visits) for holiday


Time spent living abroad (long term stay)


Have you been to school abroad?

If yes; for how long?


Do you have work experience abroad?

If yes; in what country or countries and for how long? 


How many different countries have you visited?


Do you have social contacts, friends abroad?
If yes; from which countries?


If you are not from the Netherlands, did you have specific communication problems in the beginning when you came here?

If yes; can you give a/some examples?

For example: The teachers in Holland ask the students to react during the lessons and students give their opinion to what the teacher says, but I wasn’t used to that. 


Other factors that have helped me function well in other cultures:


Questionnaire Intercultural Competence
Module: Intercultural Communication Skills
 
Section two: My intercultural competence

Statements about intercultural situations

You have probably experienced more than one situation where you had contact with people from other cultures. Perhaps as a student, in your country or in other countries you visited. Below you will find twenty-seven statements that are related to intercultural situations. Please pick the answer that best matches your experiences.

It’s possible that some of these statements describe situations that you have not experienced. Please try to imagine such a situation and pick the answer that corresponds best to your possible behaviour and reaction.

	
	Never
	Almost never
	Sometimes
	Often
	Always

	1. I am willing to adapt to the social manners (for example with respect to greeting, clothing, etc.) of the country I am visiting, although I might not agree with these.
	
	
	
	
	

	2. When the transport system differs from the one in my home country, I have problems dealing with it.
	
	
	
	
	

	3. When I am with people from abroad, I think it’s a good thing to discuss each other’s cultural habits.
	
	
	
	
	

	4. When talking to other people, I watch their body language.
	
	
	
	
	

	5. When I am abroad I try to find out what is appropriate behaviour in specific situations in that country.
	
	
	
	
	

	6. While talking to people in other countries, I pay attention to their personal space.
	
	
	
	
	

	7. When a meeting with people from different cultures failed, I try to find out why it failed. 
	
	
	
	
	

	8. I try to speak the local language, even when I don’t master it.
	
	
	
	
	

	9. When someone tells me he/she is experiencing a culture-shock, I try to help. 
	
	
	
	
	

	
	Never
	Almost never
	Sometimes
	Often
	Always

	10. While working in groups I prefer to work with people of my own culture, because cultural differences provoke problems.
	
	
	
	
	

	11. When I am a newcomer in a group with people from a different country, I try to find out the rules in this group by observing their behaviour.
	
	
	
	
	

	12. When the behaviour of people from other cultures alienates me, I avoid making contact with them.
	
	
	
	
	

	13. As a newcomer in a country I start conversations with the local people.
	
	
	
	
	

	14. When talking to my fellow students from abroad, I like to discuss the cultural differences in their ways of thinking. 
	
	
	
	
	

	15. I eat dishes with ingredients that I am not familiar with.
	
	
	
	
	

	16. When there are fellow students in my area who constitute an ethnic minority, I try to involve them in the majority group.
	
	
	
	
	

	17. When other people don’t feel comfortable in my presence, I notice it.
	
	
	
	
	

	18. When I am abroad I pay attention to my behaviour in combination with the status that some people might have.
	
	
	
	
	

	19. I am willing to change my behaviour when I am abroad. 
	
	
	
	
	

	20. When other people behave in a way that I don’t understand, I try to find out why they are doing this.
	
	
	
	
	

	21. I want to invest in co-operating with fellow students from other cultures.
	
	
	
	
	

	22. I start to panic when I am in a country where people solve problems totally differently then I am used to.
	
	
	
	
	

	23. When talking to students from other countries, I take into account how they are feeling.
	
	
	
	
	

	24. In conversations with speakers of other languages I avoid unclear or ambiguous words.
	
	
	
	
	

	25. I seek contact with other people in order to learn as much as possible about their culture.
	
	
	
	
	

	26. I can accept that people from other cultures can experience problems with values / norms of my own culture.
	
	
	
	
	

	27. When having a conversation about cultural differences with people from abroad, I try to learn something from the people from another culture.
	
	
	
	
	


Questionnaire Intercultural Competence
Module: Intercultural Communication Skills

Section three: Confrontation with reality

Below you will find some descriptions of intercultural situations; these are situations that you might be confronted with in another culture. For every case you can choose one answer out of three. For this section the following also applies: It’s possible that you will find some situations that you have not experienced. Please try to imagine such a situation and pick the answer that best matches your opinion and ideas. And again; you won’t get judged on this questionnaire. 

1.  At college a student disagrees with something that the teacher says. The student insists on 

     giving his point of view and is challenging the teacher. What do you think is going on?


· I think the student is angry at this teacher, perhaps because the teacher was unpleasant to the student in the past

· I think this is a critical student who disagrees with this teacher

· The student is probably making a mistake. The things that a teacher says are always right

2.  For a report you have to work in a mixed group of students from abroad. You organize
     meetings and design the report. But two students, both from the same culture, never     
     disagree with the rest of the group. These two students are doing the work their own way.      
     They keep on doing it this way, despite of the hints you give them. The rest of the group 
     feels frustrated. Why do you think the two students act this way?

· I think they don’t like the group

· I think it’s their way of communication 

· I think the two students are probably not that interested in the report 

3.  You are invited to the birthday of a fellow student from South America. He invited 
 you to come to his place at 2 p.m. When you arrive at 1.55 p.m. your South American 
 friend is not there. While you wait for your friend, other friends start arriving at the      birthday party too. At 2:30 you friend finally arrives with bags with food. He doesn’t apologize for being late but smiles and says ‘hi’. What do you think is going on?

· It’s the time that Latinos and Spanish people have their ‘siesta’, so that is why he was late

· My South American friend probably forgot the time

· For South Americans it’s normal to be flexible with time

4.  For a report you have to interview an Afghani man with some other students. Of the 
     interviewers, two of you are female. The Afghani man only makes eye contact with the 
     men and never with the women. I think this is because:


· He is nervous around women

· He is showing respect to the women

· He is showing disrespect to the women, because they shouldn’t do an interview with a man

5. You ask a Japanese student a question. He/she looks down and answers the question. 
    Why do you think he/she is looking down? He/she:

· Has something to hide

· Is paying you respect

· Is concentrating to find the right answer

6. You’ve graduated and you are in Korea for your new job, visiting a new client. When 
    you leave, you present a gift to the new client to thank him for his hospitality and to cement 
    your business relationship. He refuses to accept the gift. You should:

· Apologise for offending him 

· Apologise for offending him and explain this is a Dutch habit

· Insists he takes it until it is accepted

· Offer it to someone else from his company

7.  You are enjoying a day off with a friend from Russia. You two go shopping, to the cinema 
      and end your day by eating in a restaurant. The strange thing is that your Russian 
      friend doesn’t seem to like the way you treat unfamiliar people. You think you’re acting 
      normal. You just say ‘hi’ to salespeople in shops, waitresses and in the elevator when you 
      enter and leave again. You friend is giving you angry looks. What is going on?

· She is very shy to strange people and feels like you are putting you two in the spotlights by treating strangers like that

· In Russia you don’t greet strangers you meet for such a short period of time. You will embarrass those unfamiliar people

· She thinks you’re acting like you want to be too popular. In Russia you don’t want to look popular



8.  You have an appointment at a company in Italy. Your host picks you up at the reception. 
     Climbing the stairs, your host kindly asks you to hold the banister. He also wants you to 
     take your visitor's badge out of your breast pocket and wear it visibly, although he does 
     not leave you alone for one minute. You feel treated like a child. What is going on?


· Your host follows the company rules quite disciplined, and does not expect you to find this extraordinary 

· This company underestimates you and your own responsibility

· This company is afraid you will file a claim against them if you hurt yourself

NAME: 			________________________	_________________


	   		Lastname				Firstname





STUDENTNUMBER: 	_____________________________  































































































NAME: 			________________________	_________________


	   		Lastname				Firstname





STUDENTNUMBER: 	_____________________________








NAME: 			________________________	_________________


	   		Lastname				Firstname





STUDENTNUMBER: 	_____________________________











� Dine Brinkman & Marjan Wink; Education and Competence Studies Group, Wageningen University


P.O. Box 8130, 6700 EW Wageningen, the Netherlands


e-mail: � HYPERLINK "mailto:dine.brinkman@wur.nl" ��dine.brinkman@wur.nl�  and � HYPERLINK "mailto:marjan.wink@wur.nl" ��marjan.wink@wur.nl� 





1
1

